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Abstract—This study was conducted to determine 
the significant relationship between pedagogical 
practices and the communicative competence of 
grade six pupils. The quantitative non-
experimental research design utilizing the 
correlational technique was used. A total of 162 
grade six pupils from three public elementary 
schools in the division of Davao del Sur were 
considered respondents. Two sets of researcher-
made and validated questionnaires were to gather 
data. Results showed a very high level of 
teachers’ pedagogical practices while pupils’ level 
of communicative competence was high. 
However, the results indicated that there was no 
significant relationship between the pedagogical 
practices of teachers and the communicative 
competence of pupils. Among the indicators of 
pedagogical practices, only ‘involving active 
learning’ showed a correlation with 
communicative competence. It implies that the 
longer the involvement of the pupils in active 
learning, the higher the pupils’ communication 
competence. It further indicates that if pupils are 
involved in a student-centered learning approach, 
they can use competitive, negotiating, and verbal 
and non-verbal skills; hence, their communicative 
competencies are developed. 

Keywords—pedagogical practice; 
communicative competence; teachers 

I.  INTRODUCTION 

English communication skills are considered to be 
globally relevant by almost all educators and 
governments (Rao, 2019). However, teachers noticed 
that the pupils weren't communicating in English 
outside of the classroom (Asaka et al. 2018).  The 
excessive dependence on the mother tongue among 
the students deprived learners of the opportunity to 
listen and speak in English (Burdujan, 2022), and it 
caused students’ ignorance of the target language 
(Jiang, 2021). 

In the Philippines, English is the medium of 
instruction. Many  Filipino students have poor English 
speaking skills and most often than not most teachers 
revert to their dialect when teaching English. 
Magallanes (2008) said that the reasons why the 
Philippines was facing poor English speaking skills 
were the declining supply of English-speaking 
graduates, the mass exodus of professionals who 
were not experts in English language communication, 
and the public schools failing to teach the youth good 
speaking English skills. 

Santos et al. (2019) observed that there was a 
discernible contradiction between the teachers’ 
pedagogical practices and instructional approaches 
and their beliefs about teaching. Lehtonen et al. (2018) 
observed that there was a lack of inter-connectedness 
among teachers in their pedagogical practices.  

It was observed by the researchers that the most 
common problem experienced by English teachers in 
public schools was the poor communicative 
competence of pupils. This problem of communication 
impeded the good performance of the learners, 
particularly in expressing their ideas during classes, 
taking examinations, writing compositions, joining 
literary competitions, and even in doing casual 
conversations inside the classroom where English is 
the medium of communication. Due to this problem, 
pupils were inattentive during the discussion, refuse to 
share their ideas, and were unresponsive.  

It was in this context this study was coined, to 
determine the link between teachers’ pedagogical 
practices to the English communicative competence of 
public elementary pupils. Though there were studies of 
this sort in the international setting, the researchers 
had not come across a  similar study in the local 
setting. This made the study a contribution to the 
existing literature on the topic in the local context.  

A. Research Objectives 

This study was conducted to determine the 
significant relationship between pedagogical practices 
and the communicative competence of public 
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elementary school students. Specifically, it sought 
answers to the following objectives:  

1. To determine the level of teachers’ pedagogical 
practices employed for the grade six    pupils of 
Matanao II District in terms of: 

1.1 ensuring student-centered learning 
1.2 encouraging problem solving 
1.3 developing higher-order thinking skills 
1.4 involving active learning 
1.5 varying assessment practices 
1.6 addressing diversity 

2. To determine the level of English communicative 
competence of grade six pupils in terms of: 

2.1  linguistic competence 
2.2 sociolinguistic competence 
2.3 discourse competence 
2.4 strategic competence 

3. To determine a significant relationship between 
the pedagogical practices of teachers and the 
communicative competence of grade six pupils with 
their corresponding indicators. 

B. Hypothesis 

The study tested the null hypothesis at a 0.05 level 
of significance stating that there was no significant 
relationship between pedagogical practices and the 
communicative competence of grade six pupils. 

C. Theoretical Framework 

This study was anchored on the theory of Second 
language acquisition proposed by Giles and Byrne 
(1982). This theory states that second language 
acquisition is a long-term convergence and explains it 
in terms of attitude relating to the relationship between 
the learners and the targeted language. Conjuico 
(2001) emphasized that to achieve communicative 
competence the teacher has to apply theories in 
English language teaching and pick out principles 
from different approaches, which apply to second 
language teaching. Language varies according to its 
functions. This means that language in terms of its 
function reminds teachers that what matters about 
language is what students can do with it, rather than 
what they know about it. Students will not develop 
their communicative competence by merely studying 
language but they have to use the language for real 
purposes in a real social context. The such theoretical 
assumption is duly supported by the good principle of 
teaching by Dewey (1974). Which stated that teaching 
is good when the method is used supplemented by 
another method and instructional devices.  

This study is also supported by another theory of 
scaffolding by Vygotsky and Brunner (Nordlof, 2014) 
which supports that students may learn a lot by 
discovery and learn better in the presence of others 
who are good models in using the language. Teachers 
should set up a literate environment such that the 
activities and experiences of learners are continuously 
related into a larger, more meaningful, more inclusive 
relation pattern. 
 

D. Conceptual Framework 

Figure 1 shows the relationship between 
pedagogical practices as the independent variable 
and communicative competence as the dependent 
variable. The independent variable consisted of six 
indicators namely: ensuring student-centered learning 
which entails that the focus is not on the information 
delivered, but on students’ actual learning; 
encouraging problem solving which means students 
application of their thinking and strategies to solve 
everyday problems; developing higher order thinking 
skills which means making sense of the word by 
carefully examining the thinking process to clarify and 
improve thinking; involving active learning which 
means the engagement and enthusiasm of the 
student in the lesson taught for them to grasp new 
information;  and addressing diversity which means 
emphasizing the diverse backgrounds of the students; 
varying assessment practices which mean the 
different approaches in assessing students’ 
knowledge and skills.  

The dependent variable was communicative 
competence which included linguistic competence 
which means knowing how to use grammar syntax 
and a language; socio-linguistic competence which 
means knowing how to use and respond to the 
language appropriately; discourse competence which 
means knowing how to interpret the larger context of 
the language and strategic competence which means 
knowledge on how to recognize and repair 
communication breakdowns in oral or written form of 
communication. 

 
Independent Variable  Dependent Variable      
                          

 
 
 

 
 
 
 
 
 
 
 
 

 
 

Figure 1: The Conceptual Framework showing the 
variables of the Study 

II. METHOD 

A. Research Design 

The quantitative non-experimental research design 
utilizing the correlational technique was used in this 
study. Johnson (2001) said that quantitative non-
experimental is appropriate when variables of interest 
cannot be manipulated because they are naturally 
existing attributes. This method was appropriate in this 
study because it determined the link between the 

Pedagogical 
Practices 
 ensuring student 

center learning 
 encouraging 

problem solving 
 developing higher 

order thinking skills 
 involving active 

learning 
 varying 

assessment 
practices 

 addressing 
diversity 

 

 

Communicative 
Competence 
 linguistic 

competence 
 socio-linguistic 

competence 
 discourse 

competence 
 strategic 

competence 

http://www.ijess.org/


International Journal of Education & Social Sciences (IJESS) 

ISSN: 2754-2793 

Vol. 3 Issue 10, October - 2022 

www.ijess.org 

IJESSP24510160 565 

pedagogical practices of teachers and the 
communicative competence of pupils. 

B. Population Sample 

Universal sampling was used in the study. A total of 
162 grade six pupils from three public elementary 
schools in the division of Davao del Sur were 
considered respondents to the study.  

C. Research Instrument 

The researchers developed two sets of 
questionnaires to generate data on the pedagogical 
practices of teachers and the communicative 
competence of grade six pupils. The pedagogical 
practices were composed of five items with six 
indicators while communicative competence had four 
indicators. The expert validators rated the 
questionnaires with a mean score of 3.5 or very good. 
Below was the numeric  equivalents  and descriptive 
interpretations used in determining the pedagogical 
practices of teachers: 

Range of 
Means 

Level Description 

4.20 -5.00 Very High 
It indicates that the teachers’ 

pedagogical practices are 
always manifested. 

3.40 - 4.19 High 
It indicates that the teachers’ 

pedagogical practices are 
often manifested. 

2.60 - 3.30 Moderate 
It indicates that the teachers’ 

pedagogical practices are 
sometimes manifested. 

1.80 - 2.59 Low 
It indicates that the teachers’ 

pedagogical practices are 
seldom manifested. 

1.00 - 1.79 Very Low 
It indicates that the teachers’ 

pedagogical practices are 
never manifested. 

 
Below was the scale used in evaluating the  

communicative competence of the grade six pupils:
      

Range of 
Means 

Level Description 

4.50 - 5.00 Very High 

It means that the 
communicative competence of 

the student is always 
observed. 

3.50 - 4.49 High 
It means that the 

communicative competence of 
the student is often observed. 

2.50 - 3.49 Moderate 

It means that the 
communicative competence of 

the student is sometimes 
observed. 

1.50 - 2.49 Low 

It means that the 
communicative competence of 

the student is seldom 
observed. 

1.00 - 1.49 Very Low 
It means that the 

communicative competence of 
the student is never observed. 

III. RESULTS AND DISCUSSION 

A. Level of Pedagogical Practices of Teachers  

   The overall level of pedagogical practices of 
teachers obtained a mean score of 4.30 with a 
descriptive equivalent of very high. It also garnered a 
standard deviation of 0.435 which indicated that 
teachers’ pedagogical practice was always 
manifested. In particular, addressing diversity 
obtained a standard deviation of 0.658, ensuring 
student-centered learning gained 0.642, encouraging 
problem-solving had 0.595, varying assessment 
practices got 0.590, involving acting learning had 
0.579, and developing higher order thinking skills got 
0.549.  

The very high pedagogical practices of teachers 
imply that they always take measures for continuous 
improvement in their teaching and learning techniques 
as their core educational responsibility to their 
learners. It also means that teachers are very well 
aware of their responsibilities as facilitators of learning 
and molders of young minds. Hence, they need to 
address each student’s needs, focus on the learners’ 
competencies which the learners need to obtain, 
encompass critical thinking, and apply those learning 
concepts. Bain (2004) mentioned that the best 
teachers recognize that their students can learn, know 
their subjects extremely well, and care about their 
learners’ deep knowledge.  

In particular, the very high level of the variable 
ensuring student-centered learning shows that 
teachers are democratic in teaching by making them 
learn from their experiences. Serin (2018)  mentioned 
that democratic pedagogy is the foundation of 
student-centered instruction which emphasizes that 
students make meaning of what they learn in a 
learning environment where they are encouraged to 
develop their reflective and critical thinking as well as 
a sense of responsibility. Chen and Tsai (2021) said 
that a student-centered is usually used by teachers to 
assist potent implementation of novel pedagogies. For 
Komatsu et al. (2021), student-centered learning is a 
sustainable approach because it allows an 
understanding of each learner’s cultural diversity.  

The very high level of the indicator encouraging 
problem-solving indicates that teachers guide their 
pupils to apply thinking skills and strategies to solve 
their daily problems. Anyachebelu (2012) averred that 
for teaching to be adjudged effective, it should impact 
the pupil's ability to cope with the demand of life, 
empower pupils to master content, and transform 
knowledge into action. In the same vein,  Khoiriyah 
and Husamah (2018), problem-solving strategy 
encourages teachers to constantly 
train students' logical skills while Ulger (2018) pointed 
out that problem-solving strategy inspires pupils to 
become credible in their outputs. 

B. Level of Student's English Communicative 
Competence 

The overall level of communicative competence of 
pupils was high.  This high level of pupils’ linguistic 
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competence indicates that learners can communicate 
with people around them and make meaningful 
interactions. Moreover, the high level of socio-
linguistic competence of pupils implies that learners 
knew whom they were conversing with and can use 
words appropriately.  Likewise, the very high level of 
strategic competence indicates that the pupils knew 
how to recognize and repair communication 
breakdowns; how to work around gaps in one’s 
knowledge of the language; and how to learn more 
about the language in the context. Lastly, the 
discourse competence was also high which infers that 
the pupils can understand individual words and 
sentences.  It further implies that the pupils can listen 
and go beyond the specific information and make a 
variety of inferences to fully understand it. 

The high level of linguistic competence as an 
indicator of pupils’ communicative competence 
conveys a favorable output academically. Although 
Filipinos are non-native English speakers still they can 
speak English fluently. This indicates that language 
learning depends more on the positive interactions 
and relationships that develop among the people in 
the classroom. Braid (1993) supported that 
learners’ linguistic environment attitude toward the 
language and perception of the language contribute to 
language acquisition 

Sociolinguistic competence is one of the most 
crucial factors for language learners because it 
involves the learners’ capacity to interact with people 
at their level of development and be aware of non-
traditional elements like the culture, way of life, and 
other social contexts of the speakers of the language 
(Sarimsakova, 2021),  including an understanding of 
the social values (Valieva et al., 2019), and socio-
cultural rules of language (Panhwar et al., 2016).  The 
high level of pupils' socio-linguistic competence 
indicates that they are sociologically aware of the 
language they use in their day-to-day communication. 
It further implies that they understand very well the 
difference between English and their mother tongue, 
when to use these languages, and in what context 
they need to communicate using this language.  

The pupil's high level of strategic competence 
implies that they know how to recognize and repair 
communication breakdowns, how to work around 
gaps in one’s knowledge of the language, and how to 
learn more about the language and the context. 
Konishi and Tarone (2008) said that strategic 
competence is a way of speaking the language 
naturally, like a native speaker. In a natural 
communicative situation, it is used by the learners in 
attempts to collaboratively get their meanings across 
and to simply communicate successfully with each 
other. Moreover, Mariani (2008) found that strategic 
competence can help learners to have a "more 
successful performance" which leaves a positive 
impact on learning.  

The high level of pupils’ discourse competence 
indicates that the learners know how to interpret the 
larger context and how to construct longer stretches of 
language. This further implies that the learners can 

understand or infer individual words and sentences. 
They can make a variety of inferences to understand 
the words or sentences. Graesser et al.  (1994) posit 
that in discourse competence the ability to infer is 
critical to the comprehension process.  

C. Significance of the Relationship between 
Teachers' Pedagogical  Practices   and Students' 
English Communicative  Competence 

The test of the relationship between variables 
obtained an overall computed r value of 0.075 with a  
probability of 0.348 which was greater than the 0.05 
level of significance. The result indicated that there 
was no significant relationship between the 
pedagogical practices of teachers and the 
communicative competence of pupils. 

Teachers’ pedagogical practices are specialized 
knowledge (Guerreiro, 2014) framed by personal 
values and epistemologies, core beliefs about 
knowing and knowledge, and perceptions of the 
learners (Ukkonen-Mikkola & Fonsén, 2018). This 
practice influences teachers’ classroom activities 
(Savignon, 2018). It promotes conditions for the 
implementation of teachers’ initiatives 
(Mukhamadovna et al., 2020). On the other hand, 
communicative competence is a significant individual 
component that gives someone competitiveness 
(Koval et al., 2018). Someone also can negotiate 
meanings in English by utilizing a variety of semiotic 
tools (Concetta, 2018); the ability to use verbal and 
non-verbal to attain someone’s goal in a 
communicative event (Nastasiu, 2018).  

The results imply that the pedagogical practices of 
teachers did not enhance the pupils’ communicative 
competence. The researchers assumed that the 
pedagogical practices of the teachers did address the 
communicative needs of the pupils. The results further 
indicate that other factors contribute to the increase in 
pupils' communicative competence.  

However, it could be noted that one indicator of 
pedagogical practices which was involving active 
learning was correlated with linguistic competence. 
The probability of the relationship registered at 0.031 
which was lesser than the 0.05 level of significance. It 
inferred that the higher the involvement of the pupils in 
active learning, the higher the pupils’ linguistic 
competence.  This result shows that if pupils are 
involved in a student-centered learning approach they 
can use competitive, negotiating, and verbal and non-
verbal skills; hence, their communicative 
competencies are developed. Hernández-de-
Menéndez et al. (2019) pointed out that if pupils are 
led to engage in meaningful activities, they can use 
their communicative skills to negotiate.   

TABLE I.  SIGNIFICANCE OF THE RELATIONSHIP BETWEEN 

TEACHERS’ PEDAGOGICAL PRACTICES AND STUDENTS’ ENGLISH 

COMMUNICATIVE COMPETENCE 
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Legend: 
Ling - Linguistics 
Soc Ling - Socio Linguistics 
Dis - Discourse 
Strat - Strategic 
*significant at 0.05 significance level 

 

IV. CONCLUSION AND RECOMMENDATION 

A. Conclusion 

Based on the findings of the study, the following 
conclusion is drawn. The findings of this study do not 
confirm the theoretical assumptions about the 
influence of pedagogical practices of teachers and the 
English communicative competence of grade six 
pupils. However, the relationship between the 
pedagogical practices of teachers is only seen in 
pupils’ active involvement with the activities. Thus, the 
findings may not be interpreted as a general rejection 
of the assumption. The findings provide evidence that 
the English communicative competence of pupils and 
the pedagogical practices of teachers are essential, 
but the pedagogical practices need to address the 
needs of the pupils. It implies that before teachers 
take their pedagogical practices, they need to involve 
pupils' characteristics.  

B. Recommendation 

Based on the findings and conclusion of the study, 
the following recommendation is offered:  

The Department of Education officials may utilize 
the result of the study to find pedagogical practices in 
teaching which are student-centered for teachers to 
be adapted and use. 

The school, heads may evaluate the applicability 
and congruence of the pedagogical practices of 
teachers. 

Teachers may reformulate their pedagogical 
practices based on the pupil's needs,  skills, and 
competence.  
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